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- "Undérstanding Your Grade 3 CAP Report" ' '
- s G‘/ -
| SPECIAL NOTE FOR MEETING COORDINATOR: . Provide attendees with copies’, |, )
of the Survey of Basig Skills: Grade 3 report (at least Parts 1s& i1l .
before the slide series starts. Call the.California Assel sment '
Program at (915) 322-2200 if you have’any questions. . -
The Second in a Series = -~ == ' . / . )
The enclosed.slide series "Understanding Yolir 3rd Grade CAP Report," v
describes the contents of the Survey report that-conthing your school Y
scores. It has 78 .frames and is 20 minutes in-length. ) o -
This is the second slide‘series that has beep prbduéed in conjunction with E
the ngw thifd grade test. The first onef, "Ap Overview. of CAR's New Test
for Ggade 3," was released last spring, ' and describes the test development °. "
process and the new test. (Whil it pro’“vides a useful overview of the ) e
new test, it is not a prereguisi for the second Series. If you would ) '
like to viey it alse, it can be obtained, from\CAP.) .
Enclosures -~ ol W B . ' '
. ' Lo ) - ) Y ¢ -
“Your package contain$ a film strip or slide tray, and audfo cassette - ’
(which- can be used with aitomatic advance equipment if desired), and. a
copy ofdthe slide series narrative. .
. ( . SN .
Information on Use and Suggestions for Improvenent . | . o ' 1
. . 0% - - . -
Use the attached sheet to tell us how man;( people yiewed the slide series . .
and the nature of. the audience. We would also appreciate any comments you : -
might have for improving future productions of this nature. d ' |
. . : s R .
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Return When Finished . , ‘ )
d (] s . v .
¢ - piease return the slide series and the attached sheet to CAP when you ‘have |
completed your showings.. . % . / . . . :
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 a._ " UNDERSTANDING YOUR, R 3R GRADE P REPORT
. \ ' o (SLIDESERiESNARRATIVE) T .

spﬁcihintuxzz FOR MEETIWG CQORDINATOR‘ Provide attendees with copies of the

report (at least Parts I & II)

. befor the slide serxes statts. Cail the Calj;form.a Assessment Program at (916). 322-2200 if you have any .
quest .. 2 Seee - _ . o ‘
- -A - P L . - . L
) 1 ~., ‘; : i . - R LI . / d v - v -
- . Y * . .
- f C i “1 . ! : 3 T
P The purp@se of éhis slide series; ‘ ) Let's quicf(ly réview"som'e facks

is to acquaint you vith your new .

about the new test. " Yo may have

) already seen the slide series -

-

Caﬁ&xnwd%hsseaynaﬂ

N TR Progxam

L

report for the Survey of Basic
Sk1118- Grade 3.~

*Because the Survez report is new
and much more comprehensive, staff.
of the California Assessment Program

+ developed this,slide series to help
you undegstgnd its contents.

A ~\\\\\\\\\\\v\'
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entitled "an Overview of CAP's

" New Test for fLrade 3," If not,-

it can be borrowed from the g
Cdlifornia Assessment: Program.
While it pravides a useful over-
view of the new test, it is not.a
pserequisit:e for this slidg series‘
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. - .| ‘The new test had its beginnings ‘
. in 1978 when legiplation was
passed that required assessment
in reading, weittefs languaqe,
and mathematics of all third v
grade students in California.

P
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Survey of Basic
‘Ski}ls:

Reading Content
Area is Hew and
More Comptehensive

Grade 3.

’ggiflng Mathematics

:EE Written

Language
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In response to the legislative
mandate, the California Assessment
Program, in cooperation with school
personne¥ throughout the state,
developed the Survey of Basic Skills:
This test replaced the
former Reading Test which assessed
only one content . area. .

) 6 -
~ AN
Not only does the new test have
the additional* content areas of
written language and mathematicsi

but the reading content area is
new and more comprehensive as.
well. ,
»
7-

The negw test willéprovide a great
deal of information about your
basic skills program., There are
overall scores for reading, written:
language, and mathematics, and 90 *

4

additional scores within the .

three content areas.-

Curriculum Frameworks

Over 1,000
*‘Teachers

24,000 °
Students

.

=3 -

California Assessment.
Program

i‘:i IIZ i)

’

H
Ensuring a match between the new
test and California‘’s basic skills
curriculum was of paramount concern
to everyone associated with’ the
test development process. The
curriCuluﬁ’frameworks provided a
guiding p¥ilosophy for the greation
of test coAtent specificatidns
and assessment items. .

.

0" ™~ Q' 9 .

Over 1000 teachers ahd other
educators from over 300/Galifornia
‘school districts Téviewed test
specifications and questions,

and 24,000 third grade 'studants
participated }n the field testing.

*

10

The basic 4kills of reading,
written language, and mathematics
are now assessed in grades 3, v,
and 12 by the California Assessment
Program. . '

J
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Part II,"Program Diagnostic Displays,
, contains an analysis of the specific s
skill areas in reading, written

Now let's get to the topic
of central concern to this
presentation--the report that

contains your schoel scores. L. p,ogn,, magmsﬂc language, and mathematics.

We'll look at each section Displays '

very quickly, and then go o Readihg )

back for a more detailed review. h o Written Language . '
o Mathematics .
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The first part of the report, Part II. Program The displays will be of special interest
1. Survey Results "Survey Rgsults" contains over- : Diagpostic to, persons concerned with improvement |

all scores. - Displayss of the basic skills program.;

L - -
. Muowe | 3 .
‘ s ’ At mwwn:, MM .
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pPart I. Survey Rgsults . . : it
‘y S. Here you will find overall Part II. cdnt;nued~ at fhe end of Part IT you will find
Overall scores for: scores for reading, written . i - a separate section on how pupils .
e Reading language, and mathematics. - Pupil attitudes to- , responded to questions about their .
e Written Language ) ) wards reading, writing attitudes tov:rard reading, w;itlng
e Mathematics ) “ and mathematics. and mathematics. ) : :
T - * ..or vu)' mueH ( . . )
:t . ~ » Aw \ . ) .




IMI. Interpreting and
Using Results

I

IV, Skill Area Descriptions

—r

. 17 v

Part III, "Interpreting and Using
Results,"” has additional intepre-
tive information and lookup tables.

7~

18

!It also contains a précess for
analyzing your results that leads
to a plan of action. The process
can be accomplished individually
or in small groups. '

A

19
Parl 1V of the report, "Skill Area

W lustratio of the skills dis-
played in Part II.

’

CONTENTS .

¥ Syzvey Results

Descriptions;" has definitions and

20/

This information“is especially - __

useful when reviewing skill area
results in the Program Diagnostic
Displays that will be described
in a few minutes.

21

Now let's take a closer look at

1 the first part of the Report

that contains the survey results.

22
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Information in Part I will &ssist

you in answering many questions
about your school's basic skills

program. ///‘
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Aruitoxt provided by Eic:

1

o What has been—the
trend in our reading
scores, since 19782

;;ny‘ 1979 1920

& |°

1
o Which content area
is 6ur strongest?

Our weake'st? .

o How do we compare
to schools that are
similar to ours?

For example, it will describe

your trend in readlng scoreés

since 1978.

'(\ L IR

| 24

S

It will allow you tq make
comparisons among the ‘three
content areas.’
progiam stronger than the
readyng program?

25 -
And you can compare your
performance in each content
area to schools that are
similar to yours.

o What proportion of
.our third grade
students scored’in
each quarter!of ‘the
state's distyibu-
tion?

17171717

Is your math ,

< . .
»
PART T Sunuey Reaprs

’

A, Tued W Covpmine)

Tuers Jienl
M Ranmo?

C. Oackorwe | D Py Tuwr
Facna, DUTR WIS
Tuniay/

L]

é

s
-
CPLQIATIIAY Acrvlrr

>

.o ¥ .

It will also tell you what proportion
of your students scored in each
quarter of-the state's distribution
for each. content area.

»

Part I has four bloeks of information
lettered ‘A throlgh D. : ¢

28 i

Bach reporting block is expla1ned
on the-inside front cover of the
report. 7 . )

Nt
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_ There ‘are no .percent : L { SCALED SMRES -
: ; ' ores in . . ' <L
. ;;rreFt SZ oft While percent correct scores - A new score has been 1?{ro§pced
the new r p ) have been a part of past grade 3 in this year's report Called
reports, they do not appear in . the scaled-score,
- ¥ ¢
the new Survey report for the - .
. foljowing reasons: ﬁ g
: N * i - N 7 ‘. 7 ’
. ‘ .
o' . . ‘ -t r
- . ') i ’
’ e T o, s o -y ' " .
: - AN / : |
Ny, —_ . . - ' .
." y - 5 ! [d - . 1 - &
- “~ . ) o | Scaltd scores permigt ' 'i .
* ~ 30 T * | | comparison from year ( 33
L. ! . : i W - ’ to year : o _
T . ) Percent corTegt scores could not '73 '77 3‘0 . Scaled scores will permit
. . REsDING . be' compared to last year's resqlts ' N comparisons from year to year.
— 1979 /ﬁ77 J720 because a new test was introducgd )
K ¢ in 1979-80. ' ! . t R
1 e e N | B .
. . ~ v, . - .
—— . . -
i \ 3 — Y . v S ﬁ?
_#

A ]
. < ) 31 and among 34 7, v,
. | ‘ : ’ content areas : . L,
! . Furthermore, percent correct . And they permit comparisons

scores can not be used to compare
performgance between *content
areas. g

among-conteng,afgai;l :

L4

Aruitoxt provided by Eric
.




. Vd = ' r . ) .
. _ % . \ ‘&
- . . »
35 .o Comparison Score Bands 38\
Scaled scores appear in Block A ’ Eg% Z ] The next'block of information,
on pabe'l of the reporl. . Block B, Comparison Score Bands,
[ - ) | — T contains a range of numbers for
v . e each content drea. These are scores
» ' of schools that, statistica%ly; are
. m:: . like yours. - &, . ..
w ) . * L : . ’
. N b " - !
Scaled Scores EL ' . 39
. - v . Comparison Score Bands v :
: : The first part of Block A : . Block B also contains a computer- .
= it .|, allows you to compare scores R generated statement about your : -
SRRy frgm year-to-year. You will 1 reading Comparisorn Score Band. .
%&’; | seea computer-generated .
statement that compares this '
= ma Lok year's score to the previous . , .
=s = = = year. This example says your < -
' scaled score for reading.is . )
higher than the previous . - - P
» year's score of 234: - - . 7
- . . ] ‘ ,
»
"} © scaled Scores 37 A B N . 40 - (
- ‘ \ . ’ . .
’ The second part allows you-to . If your score is above the
P e make comparisons among content : ‘ comparison score band for a
' =3'""':' ijﬁiﬁiﬁm areas. ed4dmple, this ' 1. \ content area, it means that
/ e Rt computer-generated statement ‘ . Reading~» your students are achieving
— T RE———— compares your score in reading Example: your ~omparison Score better than students in schools
- ™ e m to written'linguage. ) reading score Wand: 238-252.  that are similar to yours. In
e ‘ = 254 this example,. th§'school reading
., . score is above the Comparison

= Score Band for similar schools.

EMC Vo - "’ )

Aruitoxt provided by Eic:




B. Comparisor
L——" Score Bands
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Ny C. -Backaround Factor -
Summary

» " e
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Pupil 3core
"Distributions
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PAruntext provided oy enic il

. distribution of scores.
quarter of the state distrib®tion °

ar .

The Comparison Score Bands were
calculated for your school by .
using the values of the‘jﬂckﬂ
ground factors listed in Block
C. T

“
-—t

42

»
P

The last block of information
on page 1--P(pil' Score Distri-
butions --enables you to compare
the distribution of your
pupil's scores with the state -
Each

contains 25% of the pupils‘

‘
e

43
1f your school population
"mirrored" the state distri-
bution of pupils, you would .
have pupils distributed equally
in each quarter. In this

pexample the school has higHer

proportions of pupils in the
upper quarters.

Pupil Score
Distributions

*your school.

Scaled Soores

Comparison Score .
Band

Background Factor
Summary .

Pupil Score
Distributions
"

b

Part III. Analysis
. Process

44 {

. As in the other reporting blocks,

there is a cpmputer—generated
statement about the results for ™.
In this example, '
28% of a school's pupils, scored
in the highest quarter of the
stdte distribution of scores.
L ) -

~

-

We have quickly reviewed the four
major compondqts of Part I of

the report.
I < .
. - ' \
, N | ‘
. %
And we listed few of the

quest1ons that Part I can unswer’
about your basic skills prograim.
*The analysis process in Part III
will assist you in providing
answers for questiens like these
-from your school results.




e

%
Y, .
o

) 24

LA

"

4 .

T/

Y

*
.
7
- ¢
s

PR

II.

Prog §B biagnostic
Displays . .

o Reading
o Yeitten Language
o Mathematics

5
iﬂ/:§ ¥1§¥§ié§ﬁék%é;

4

Il.

A

Program Diagnostic-
Displays

3

k “""’1 H

School-level

Analysis

47

i

.

Part II of the report contains
Program Diagnostic Displays.

. will recall that Part I dealt
primarily with overall scores
in«i external comparisons to the

tate and.othér schools and
distriétg.

You

]

'

Part II on the other hand is
concerned with an internal
analysis of specific skill areas
in reading, written language,
and mathematics.

48

49

- +

There are separate, school-level
Program Diagnostic Displays for

each content area. .
'
.
L
14
. ) - .
~ -

‘ 50 . 4
LY
Page 2 explains every component
) of the displays. -
y P '

4 | ReAvde .
E:‘;—_ =| .
= <y

. " =
=L = ;
Page 2 Page 3 ~ P
Explanation Display .
. S
. 51

The displays will help you
determine how skill hreas stand
_in relation to the total score
., for a content area. They can
\ answer guestions sich as these:

~

~

‘ /
X

Which skill °

areas are-‘weak?|

Wwhich skill areas in my reading
program are, weak compared to my
total score for reading?

(W)




which skill
areess are strong

: ﬂcf;ﬁ (X/3
. / 4 «
3 NE/E

Q

ERIC !

Aruitoxt provided by Eic:
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k v ' C ek
Whioh skill areas are strong -compare
to the total scare for reading? lf ’

‘ v 4

The total score for a content area
is' shown graphically on each Program
Diagnostic Display as a vertical,
line, '

»

A 55 ’

On page 1 of the report youf scdée ‘
. for a content ,area was a number .
Here it is ‘expressed as a vertical
line, o0

Ee]

56

If a skill area falls above or
to the right of the total score.
for a content area, it is
identified as a relative
strength.

If the skill area falls below
or to the left of the total
score, it is identified as a
relative weakness.

“ 57 a

If the skill area overlaps the -
total score for a content

ared, it is neither a relafive
strength nor a weakness. !

. (

~
»

. 58
* . » "
The relative strengths and

weaknesses are also listed

in ‘the far right-hand column .
of each digplay. RW means
relative weakness and RS

means relative strength. s

RW

.




L ]
Attitude Toward
Reading

) 4 < 59 62

70 1/ .
/
/]

For example, you can compare tie

Relative strgngths and weak-
school percentage of students who

nesses are summarized. iff

TR TN IR T LY T IRy LR

= N : ‘
A Y= narratlve férm at the bottom f H  reported that they like to read
=" of each display. . : ; "yery much" to the state percentage.
> : 7 .
L - z
ra /] / .
, J : .
' e
Relative Relative : vy s
Weaknesses  Strengths - _ . ]
X .
5 - .
" . ) *
60 / ’ 63

The conclusioh of this slige series

will briefly highlight Part ITII of

the report. As previously mentioned;™ -
As long as you understand the this section contains a process for
location of the total score analyzing your results.
for a content area and the ) . \ :

The Program Diagnostic Displays
can be useful even if the
numerical data are not shown.

three kinds of skill area bars, . ;::,e\;p;zzi'l‘z‘sa"d o ' ,
you can still identtfy ZZ-T"* e vy

\ possible strengths and weak- AV ’5»‘({11 Atea Descriptions )

i ' nesses. .- 7 : - .
Pu;;il Attitules 61 part 111 contains a ) 764 '

Towards Basic Skills: ! process for anmalyzing ' ]

The last section of Part II your results. It can be accomplished individually
(| begins on.page 9. It will ‘ : or in small groups. -

show how wpur studente responded
LA . . .

7 iy v G —v— to attitudinal questions re- -
7 —— lated to reading, writing, and N

f”l PITS LI/ 1P A1 ; ’ 1%
s S mathematics. _ g @}Q}? o \
, f , . o . W / ' . . .- : -

L

B

t
3
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Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:
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o0

What strengths and

weaknesses exist in

our basic skills
rogram?

L

A

25

’

65

The analysis process willetake
you through a step-by-step
examination of your results.
You will be able to make a
careful comparison of content
area performance baséd on the
information in Part I of the
report.

SR, 66

And it will help you analyze
the information contained in.

‘the Prodram Diagnostic Displays.

The process _will help you
anSWer‘qhestlons such as these:

4

i

| 67
. |
What strengths and weakngsses,
exist in our basic skills

program? g

ez

ll.)‘

w

wLfr
o)

T .,m*"';"

3T

What areas should receive

our pr1or1ty c0nS1derat10n

should we make any
changes in our instruc-
tional pgogram?

A Basis for Planning
Changes in the
Instructional Progyram -

e o o i - L1

Put more pGZ_EZEE}
_time on time on
this this j

T s

What areas should receive our
priority CGn51derat1on°

69
”~
Should -we make any changes in
our instructional program?

70
. -
The analysis process will help
provide a basis for planning
changes in tiHe instructional
program, -
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. 71 - ¢

<

. ‘i -
In addition to the analysis process*
Part III"has logkup tables so you

can comparggyour school and dis-
t%}ct resylts to other schools and
districts. ?

72 . -

And Part IIL has a list of helpfu’
resource documents.

. *73 -

We mentioned earlier that Part IV
of the report contains skill area
descriptions.

1l

]

.

.~

oA

for 746 &

Each skill area is, defined and
illustrated inPart IV. 'This
section will insure an under-
standing of how edcls skill area
is defined and measured.

'
-

~ 75
We are almost at the end of this
slide series; however, this is
nly an introduction to your
chool report. You now need to
review and discuss your own
results. . .

3
-

76

Conératulations on surviving

*the ;ntroduction! You a‘i.now‘
ready to deal with your ) j -
school report! ,
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" (No narration)

CalifolfJit—
Assessment
{ Program -
Officé of Program g valuation and Research
Caﬁlomla Department of Education

121 Capitol Malt
Sacramenio, CA 95814 -,
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* Suggested Procedures"foy Using CAP Results -

- .

One fundamehtat. purpose underlying the deveippment of the Survey of Basic

PURPOSE- o S :

Skinis. Grade 3 was that the information yieided from the assessment resuits.

be as heiptul as possible to school personnei in evaluatmg and improving ther
instructionai programs. That purpose s accompished oniy to the degree that

.the CAP results are analyzed carefully, interpreted in the light of local
priorities} other information, and sound professional judgment, and used to
strengthen instructional programs. M is to this end that “Part li Interpreting
and Using Results” has been designed and organized. ’

Listed below are steps central to the progess of using CAP results which you
may wish to incorporate into your ongoing gram |mprovement activities.
This section of the report is organized around these-key steps so that an
overall plan of action is not obscured by the details of analysis Special work
sheets have been provided for your convenience in analyzing the results
These are fw by some questions to explore with staff

~
* »
.

The second section, entitted ™Interpreting Survey Scores,” mcludes a
discussion of scaled scores, percentile ranks, comparison score bands,
background factors, and pupil score distributions

-~ -

Part 11l concludes with a number of conversion tables” The first jwo tables
provide perceptile rank equivalents of scaled scores and background factors
(Table 1 for schools, Table 2 for districts). The other three tables provide the
link/Between the percentage of items answered correctly for each skillarea and
scaled scores (Tables 3, 4, and § are for-reading, wnitten language, and
mathematics, respectively). - i

\.

@

v

=

" A FOUR-STEP PROCEDURE , :

.

The procedure below assumes that one person (or a very smalil grOup of
persons; will analyze the reSuits and draw tentative conclusions before
involving teachers, curriculum speeralists, and others in discussing the,
conclusions, analyzang the test contentmthehghtofcwnculum and planning
strategies for program improvement. | .

.
L3
.

Step 1. Overall Content Area Analysis. Analyze overall results and draw
conclusions (see Stép 1, page 13). -

.~

Step 2. Spécmc Skl Area Analysis. Analyze skill area results and draw
conclusions (seeStep 2, page 14).

Step 3 Teacher validation of resuits. Presentresults toteachers andexplore
tentative conclysions in the light of the/ﬁstrucnonal program and -
e other information (see Step 3, page 15). -
Step 4. Plan of Action. lf areas of weakness are detected, introduce

- strategies to strengthen instructional program (see Step 4, page 16).

Y
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- as Yge folléwing:

! RQ{{:IWQ-SO CAP results for grade 3 and note the organization of the new reporting bookiet Analyze CAP data including such information

Content area comparisons

-

* Step 1. Overall Content Acea Analysis

's Content area comparisons +

¢ Relationship to comparison score bands
* Year-to-year trends In reading

*e Pupil score distributions .
¢ Pupiis' attitudes toward the basic skills

Relationship to égmparlson store bands

-

!

' L -13

Trends

- e
You mawfind 1} useful to compare your pupis
relative performance in the content areas. Use
' your scaied scores to rank order the three
content areas from highest to iowest (see Biock
A on page 1 of your report).

Content Area . Scaled Score

’ (highest)-

N (lowest)

—

s

To compare your schooi s performance to that
of schoois with simiiar background character-
istics, write . above” «f your, scaied score s
abgve the companson score band, below™ f
below and "within” if within (see Block B on
page 1 of your report). v

VgV S S S D S — Y

Relationship to comparison‘?core band (above,
below, or within) . -

“

’

Draw tentative conclusions

-

-

B J

*  may wish T0 consider are note below:

{See page 2 of your schoolreport.)

. Now that you have seen three piecés of information you may be ready to make some tentative
- conclusigns about broad prog(afnmatic strengths and weaknesses. Some other questions you

« Do other sources of informa on support your conclusions? .
* . * Do the pupil score distributions reveal &ny unusual patterns?
* How positive are your pupﬂs‘;ywdes toward the basic skills? * . ]

.
'

.in the upper halif of the box below, chart your
school's year-fo-year pattern in reading. It may
aiso be heipful to “examine year-to-year
changes in reading in light of any changes
occurring it your socioeconomic index for the
same years in the lower half of the box as in the
example below. ’

Example:
' Reading [ —&"
. SES
"
Reading ; ,~ l
N [ j
Socioeconomic ) .
Index
1978 1979 . 1980

34
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Step 2. Specific Skill Area Analysis
_ List what appear to be-important skill area strengths and weaknessp?s in reading, written ianguage, and mathematics *° Examine the Program
Diagnostic Dispiays (pages 3, 5, and 7 of your report) to determine what skilis are identified as reiative strengths or relative weaknesses.
) * Be sure to keep in mind such questions as the foliowing: .
’ 1Y * . 4 ‘ _\ '
* How strong or weak s the overall content area of reading? Written language? "o is the skill area’bar very far from the totai score? For example, if the skill
Mathematics? area bar 1s to the left of but almost touching the vertical line (representing
, . the total score), then that skill area 1s probably just a httle weaker than
« What percentage of questions in the identified skill areas are being correctly the overall score ' :
answered by your third-grade pupils? (See Tables 3, 4, and §) .
‘ . * Do previoys CAP resuits, other test results, writing assessment results, or
. i r addifonal sources of information suggest similar patterns of strength and
. weakness? . "
Reading R . Written-Language , Mathematics
Potential Weaknesses Potential Weaknesses ,- ’ | Poteritial’ Weaknesses
- \ ’ L ] . *
N g R . AN
f ‘,% ) L 4 v ‘ -~
.............. e e .
Potential Strengths Poterdial Strengths Potential Strengths
- 4 i v . L]
. . . ? . - L, i
. \ i
™~ . ’ T , N '
8 .
rd . n\ -
'
s : t/
*The Survey resuits are subdivided into many skili areas (80) for reading, mathematics, and whitten language in order to provide useful
program-diagnostic anformation at very specific ieveis. This Mroach is not meant to deny the holistic naturagi the reading and writing .
processeg.or the interrelatedness of the various skiifs, but merely to «mply that skil area findings can be useful ¥ examining the Impact of

/ a totalllanguage arts or mathematics program. 5 ) 5 ‘
o _ . . . oy
ERIC S 37 -
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Step 3. Teacher Validation of Results .

v
«
. o

“

R

» ! - ~
. : &2 > - *
Present results to teachers (not just third-grade teachers) and expiore What might be some explanations for the apparent weaknesses?
tentative conclusions in light of the instructional program and their students -
The analysis might be approached with questions such as the following. .

s
1 Do we alidcate enough Instructional time to the skills we value? Are we
providing enough quality time 1n which students are actively involved?
1. How are the identified skill areas defined and tested?, (See Rart IV of this : .

report.) .
2 Are the instructional materials we use interesting, challenging, and
) appropnate in difficulty and, content? . “ )
2 Are these skills part of our curriculum? ‘ ’ .
. . 3 Are we using the best-possible instructional methods? Are students
- 3. What priority do we give these skills? smotivated and given opportunities for creativity?
- ]
4 Do the stréngths and weaknesses 'dentified by CAP agree with our 4 Do ourstudentsexperaenc%SuffncnentSuccessmskillareas of our concern?
knowledge of and experience vith-that group of third graders? . s ' .
. . ’ 5 Is the articulation from grade to grade sufficient in our instructional
5" Do our CAP findings corroborate other objective Information from district- programs?
adopted proficiency tests, critenion-referenced tests, or norm-referenced a
tests? ' -

6 |Is some particular subpopulation (such as students new to our school)
contributing most to the weaknesses? (The Subgroup Report should help

6 Does information from sources such as actual student writing or other answer this question.)
in-school performance support the findings of the results from varnious
. objective tests? Lo _ N :
) -

O

ERIC N
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¢ _ Step4. Plan of.Action P
. 'Y ~
N A. Following are some considerations 1n ‘'devising Strategies to improve the
instructional program: .

1. Are we going to concentrate on remedying the weak areas in grades 2

and3 only? Orare we going to focus our attentiomon our currentfourth

graders as well?

{(After all, they are the ones who exhrbrted fhose
weaknesses.) ‘

R oo

s N *

2. Can we do a better job inthe weak areas without sacrificing performand®
in some other skill? Are there some skill areas which are strong but
which are possibly Igss important where we could buy some time?

. ’ /4_ # . '
B. After the staff has agreedupon what areas need attention, devise strategies
for rmprovrngﬂperformance in those skill areas. These mrght fhke the

fo|10wrng£rm -

“ 1 "We need to follow maqre closely the sequence of our textbook saerues
so we get to the higher level skills.

2 We'need to have a united school effort and avoid ever saying to pupils
such things as “spelling isn't importént” or,*spelling doesn’t count.”

3. We need to concentrate on marnter@nce of arithmetic skrlls %

:\ C. Set goals and have_a means tc evaluate them. Goals could take the
followrng form: ) & *

1. Our scaled score In fractrons wyl increase by 10 scaled score points
whne our ovgralismathematics score will increase, by 5 scaled score

.

~ pornts ¢
~ 2 Next year no more than 25 percent of our puprls wrb score below Q;
"%~ in reading. ' .- .
L] - :

3. Next year we vill-be within or above’ our comparison score bapds in

. -

b ; .
. \ Q"}

€ [}
. \ i
- 4 O . . ;}‘_\
' Q ‘ . . .
ERIC , » :
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. aht thtent areas. .

SKB095 Five Successes Andlysis of Success Factors in Title 111 Reading Projects (1977) .§ 85 °
Written Language ' x -" ’
. ¥ n . .
CE5031 English Language Framework for Camorma Pubtic Schools (1976) $150, .
SK5267. improving Writing in Cahforn:a Schools Problems and Soiutions (1980)‘ $200 ‘
CC9221 Catalog of Instructional Materiais in Spelung and Hhndwriting (1980) . ... $160
Mathematics ’
C'M4065 Majemaucs Framework tor California Pubiic Schaots (1975F $125 >
CM4053 Mathematics Scope and Sequence Charts (1975)" . vevine cenreinnnrnnen .$1.25
SM5033  Pian for improving Elementary Mathematics Programs (1976)...... ....... .. $125
SM4017  In-service Guide for Teaching Measurement THe S| Metric System (1975) .... $125
SM1114  Directory of Exemplary Mathematics Programs in California {1973) Lt L8 85
. ’
General éA * :
SR6B018 Camornra School Effectiveness Study [R1: 744 VPO S $ 85
SRB019 Repon of Select CE Schools Increasing, Decreasing Readlng Scores (1980) §1 50
N f .
- *

RESOURCE MATERIALS . d

Following‘is a list of resource publitations available from the State
Department of Education which may prove helpful in analyzung your
instructional program. -

*

Pubuications may be ordered at the listed.cost, plus 6% sales tax for ('fornua -

purhasers, from the following address. .
Califgrnia State Department of Educatlon
P.O. Box 271
Q - sSacramento, CA 95’@2 : .
Code Title (date of publication) Price '
CAP Publications - . ’
. #
SR9141  Survey of Basicljkills, Grade 3 y#%tionale and Content (1980) . .............. $150
NA ., Student Achieveme Nornia Schools 1979-80 Annual Report (1980) ...... $125
N i .
Reading N -
CR20%6 Reading for the Elementary and Secondary Schools, framework in (1973).. .. .. $125
CC8206 Catalog of instructionai Matenals in Reading (1980)............... .....uuse $3 00
Effective Reading Program (1979} ............ .. T 8150

5K8167 Handbook fo nnin
SK5 uidelMw?” Towards Excellence ingjeading Programs age) ......... -3 c...8180 !

‘Please inquire betore ordering
**issued as a suppiement to the Mathematics Framework

41
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Interpreting Survey Scores

PERCENT CORRECT SCORES"

For several years the chief vehicle for reporting the CAP results to schools and
districts at the third-grade level has been the percent correct score. (Percent
correct“is obtained by dividing the total number of questions answered
correctly by the total number of questions attempted.) The percent correct
score was useful in that it allowed school persorinel to assess their resuits by
comparing their scores with those of previous years. Unfortunately, percent
correct scores do not lend themselves very well to other gnds of comparisons
such as comparing a school’'s performance in reading *hat in math, or the
school s performance in one skill area such as"alphabet g”toanother such

s “inferentigl comprehension.” ‘ \ :

Such comparisons are not possible because some skills are inherently more
difficult than others. - Statewide pupil performance in some skills wilt range in
the 50-60 percent correct bracket white~pupils will nearly master other skilis.
Therefore, getting 70 percent he alphabetizing items correct is not
equivalent to getting 70 pércent of the “inferential comprehensuon items
correct.

Furthefthore, ,the California Assessment Program tests were expressly
designed to measure the wide array of skills taught in a good instructional
program rather than to make an easy test by focusing on simple skills or an
extremely difficult test by covering only the complex or advanced skills
Statewide advisory committeés designated the proportion of the test to be
devoted to the various skill areas on the basis of their importance, rather than
their relative easiness or difficulty. Therefore, thereis noreasontoexpecta70
percent correct score in reading to be equal to a 70 percent correct score in

* math, or a 65 percent correct on the third-grade math test to equal a 65 percent

.correct. on the sixth-grade math test

L
Finally, when a test i1s changed, as in third-grade reading, one cannot directiy

Q

RIC

Aruitoxt provided by Eic:

-

compare the percent correct scores. Since the new test 1s more difficult,
nearly all schools will have a lower score,for 1979-80, simply because it is a
different, harder test — not because the students can’t read as well.

il

SCALED SCORES

To eliminate problems of noncomparability among skill areas, among content
areas, and between different tests, CAP has introduced a scaled score
reporting system. No absolute minimum or maximum scaled score exists, but

¥
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almost all schools will have a score between 100 and 400. j'his score, in
contrast to percent correct, has several advantages, most notably the
following: ’

<

» One can compare performance across the years (in spite of different tests).»

« One can compare perfprmance across content areas.
+» One can compare performance across skill areas.

A. Scaled Scofes

Scaed scores 880 aliow you
10 compare 3COMES between
content areas

.
Number of Pup s Scawd scofes AlOw you 10
Tested COMpAre SLOrEs from yaar- yo-
NES year s

TOTAL ) ]

Tnrew CONMEN 2rAas wala tosted A
notre new Survey of Base
Skilis Grade 3

Scroot ‘377 78 1978-79 197982
Regging
Writan Language

Mathematcs

t97r 78 1978 7%

S
Ohstrict
Reaging
Written LAnGusge
Mathemarcs -

197%9-60

N ]

CompanSon of 1979-80 Readmg Scores to
Th&se of Prevsous Years

One useful feature of the new scated score 18 that it allows comparison of
reading scores on the 1979-80 Survey of Basic Skills. Grade 3 with the
Reaoing Test which was formerly administered.” Thus aschool can look atits
progress by Plotting the scaled scores in reading for 1977-78, 1978-79, and
1979-80. The scaie isdesigned to be usefui for many years to come, regardiess
of the number of test changes that might be made over a long period of time.
Finaily, the scale is not subject to change based on the performance of the
state as a whole, that is, it is not re-normed or adjusted in any way. A school
can momtor its progress nndependent of the amOunt of progress madé by other
schools.

¥

. -

Corﬁparisons Among Content Areas

Another advantage of a scaled score is that,. unlike a raw score {which a
percent correct is), such a standard score’allo_ws comparison of a schaol’s
performance in reading to that in written language or in mathematics.

'
-

»

Thus knkage 18 possibie pacause Pupitd i a sampie of s;.noots took both tests for the equating
study conducted in spnng of 1980 R

7 -
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Comparisons Amoné Skill Areas .

Scaled scores also play a vitdl role in permitting comparison of performance
&dmong the different gkill areas in reading or written language or mathematics
. as in the Program Diagnostic Displays on pages 3, 5, and 7 of each school
- report. The feature thatmakesscaled scores superior to many other scores for
these comparisons is that there is no maximum value (or artificial ceiling) or
minimum vglue (artificial floor). That is, a truly high-scoring school that has a
scaled score in reading of 400 could conceivably have a scaled score of
. maybe 430 in alphabetizing which wouid show superior performance in-that
skill area and be recognized as a relative strength in reading A finite scale,
with a minihum and maximum, masks such exceptional performance at either
end of the scale.

Although the pitfalls of using percent correct scores have been pointed out,

* they do have one principal advantage: They represent a simple statistic which
concretely describés how pupils performed on the test. Sometimes such

* . information might be useful in setting priorities about which skill areas shouid
receive attention Tables 3, 4, and 5 provide conversions between scaled
scores and percent correct scores to provide the reader with such information

2

.~ Exampte. A school h:s scaled scores of 200 in both the skill areas of

addition and applications of muitiplication " Both are identified
as relative weaknesses on the Program Diagnostic Dispiay for
Mathematics Table 5 shows that a scaied score of 200 for
addition corresponds to 75 percent correct and 200 for
applications of multiplication corresponds to 38 percent correct
Such knowledge might be useful in deciding what actions one
should take regarding the mathematics program

<
PERCENTILE RANKS !

- Although scaled scores have many positive features and uses as outlined
above, they do not answer some of the'more common questions evaluators
ask about a test score  When confronted with a sashoot with a scaled scdre of,
say, 280 in reading, many will continue to ask such questions as:

« What is the average score? .
» How does this school rank?

« What is the maximum score? * . .
. i

fr - -~
The scaled score alone does not answer these questions, or their variants.
Thus, a table’has been constructed which ranks the scaled scoras of schools
in California. (Table 1 ranks school scores; Tabla 2 ranks district scores.)
« /)' *

-

Q . .

of individuals.”

[N
v

~—

Using Table 1, the evaluator can discover that the answers to the above three -

questions are as follows.

¢ The average schooi (1.e., median schoot, the one at the 50th percentiie)
had & scaleq score in reading of 256.

¢ Our'school (at 280) ranks at the 73rd percentile, that is, 73 parcent of
the schools in California had lower scaled scores in reading in 1979-80
than our school. .

¢ The highest scaled score in reading was 41:4.

Percentile ranks raise a number of 1ssues among educators and othet users.
A brief treatment of two of these may be useful in explaining your local
testing results. ~

School Percentile Ranks and Pupil Percentile Ranks. Questions sometimes
arise when a school's percentile score as reported by the California
Assessment Program differs from its percentile score oh a publisher's
standardized testy even though both tests were administered to the same
pupils A typical question might be stated this way:

"At our school, we gave a commercially prepared, nationally normed test.
Logking in the publisher’s ndrm charts, we found that the score of our
average (usually median) pupil was at the38th percentile, but our school’s
California Assessment Program score was at the 17th percentile. Why do
we get different results for CAP and for our own testing program?”

Several factors might account for the apparent discrepancy, such as variations
in content assessed by the two tests. However, such variations are not likely
to result in mayor differences in percentiles. In most cases, the differences
result from the fact that the CAP percentile ranks are based on the distribution
of school scores, and published tests’ percentile ranks are based upon a
distribution of pupll scores. individual pupils should be compared With other
pupils and schools shouid be compared with otherschools When considering
the tegt resuits for groups, such as schools and districts, itisappropriate to use
group percentite ranks. The American Psychological Association’s Standards
for Educational and Psychological Tests® clearly states that " . . . it is
inappropriate to evaluate schoois by using normsdeveioped for tpe evaluation

.

.

-
¥ .

—_— T
“Frederick B Davis, Chair of a joint committee of the Amarican Psychological Association, American
Educationai Resasrch Association, and the National Councii of Measurement in Education,
Standards for Educational and Psychological Tests Washington, D C. American Psychologica:
Association. 1874 -
» S
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Tne aifference between the two percgntiie ranks can,be expiained by a brief
look at statistics. School scores (means) tend to be closer to the overall mean
than do the scores of individual pupils. This is because school scores
themselves are aggregates and aggregates of scores are less varied than
individual pupil scores, Figure 1 illustrates a distribution of pupil scores and
school mean scores. Pupil scores are spread across a wider range of possible
scores because there is a-greater variabllity among actual scores. But school
scores are more clustered near the mean. Thusg, the same scare will convert to
a different percentile rank depending on whether it compared with pupil or
school norms.

Figure 1 shows, for example, that a percenme rank of. 39 based upon pupil
norms is equivalent to a percentile rank of 17 based on a distribution of school

“mean scores. Thus, we can see that the two different percentile ranks, 39 and-

17. represent the same level of pupil achievement reported on different scales.

An equating study has been conducted which will provide equivalency tables

. for school and pupil norms. {The results of this study were not available intime

~

Q

‘for inclusion in this document.) These tables will enable easy conversion of

selected test publishers’ pupil norms intg comparable CAP school norms
The use of these tables will allow you to cafnpare the results of your testing
with the resuits of the CAP test.

»

¥

School Means

FREQUENCY

Pupis Scores

i

1]

1

i

1
A
Pl
I‘A:
4
A B

S TEST
[} SCORES
Pubihshers Puptl -
Percentile Rank 39 49 &1
State School ) .
Percentile Rank 17 30 8¢ .

Figure 1. Comparison of pupll and school percentlle ranks

based upon two hypothetical distributions
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Annuaily Copputed Percentiie Ranks. This quesf.on 18 sometimes asked by
California testing directors:

‘

» ‘
“Why does the California Assessment Program calculate and publigh new
percentile rank norms each yearether than using fixed norms?”

Current ygar norms enable you to answer the question, “How did the
achievement of pupiis in our school compare with the achievement of pupils
in other schools in California this year?" Achievement in the current year is
being evaluated, not the achievement this year compared to the achievement
of all schoots in California two or three years ago. While norms do notchange
dramatically from year to year, the norms developed “for the current year of
testing are the correct ones-to use.

*

The current-year norms used by the state are sometimes contrasted with the
norms that publishers may use for as long as ten years. Commercial test
publishers are not abie to revise their norms each year because of the cost of
doing &and the near mpossubnhty,of obtaining a representative sample
each year. ) .

b
Percentile ranks are designed for status comparisons. The question about
whether the pupils in the third grade this year are achieving at a higher or
lower level in reading than in previous years ¢an be answered by looking at
the scaled scores

Y
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ni-20 . TABLE 1 — SCHOOL NORMS — MAY 1980 (N = 4564) —
State ; En Socio- ; Percent State
Percentile Reading me"" 3w Mathematics Lovtz economic Percent Lt\SINEs Percantile
Ranks anguage Test index AFDC Pupils Ranks
99 339 —414 332 -410 338 398 31,66~34.00 2.96-3.00 59.0-92.2 52,7-979 99
. 98 330 —338 323 -331 330 -337 31.31-31.65, 2.93-2.95 52.4-58.9 43.7-52.6 ="}
97 325 —-329 319 -322 324 -329 31.04-3130 2.89-2.92 46.2-52.3 38.8—43.6 97
96 320 —324 315 -318- 319 ~323 30.93-31.03 2.85-2.88 43.0-46.1 34.0-38.7 26
85 317 =319 312 -314 314 —318 30.82-30.92 2.82-2.84 39.3-42.9 31.1-33.9 95
94 314 316 308 ~311 310 -313 30.70-30.81 2.78-2.81 36.4-39.2 28.9-31.0 o4
X 311 =313 306 —307 308 —309 30.80-30.69 2.76-2.77 33.6-36.3 26.8-28.8 a3
92 308 £310 302 -305 305 —307 30.47-30.59 2.74-2.75 31,5-33.5 24.7-26.7 3
a1 306'-307 300 —301 303 -304 30.37-30.46 2.72-2.13 30.3-31.4 229-24.6
90 304 305 299 301 -302 . 30.29-30.36 2.70-2.71 28.9-30.2 21.6-228 80,
+ 89 302 —303 297 -298 300 30.21-30.28 /-zea—z.sg 27.8-28.8 20.1-21.5 89
p 83 300 —301 205 —296 208 -299 30.13-30.20 2.65-2.87 26.7-27.7 19.2-20.0 88
87 298 -299 203 294 296 —297 30.08-30.12 2.63-2.64 25.6-26.8 18.3-19. 87
] 86 296 —297 , 292 204 -295 30.01-30.07 2.62 24.8-25.5 17.2-18.2 86
85 295 291 292 -293 29.97-30.00 2.59-2.61 24.1-24.7 18.2-17.1 85
84 294 289 -290 * 291 29.90-29.96 258 23.2-24.0 15.0—16.1 84
83 292 293 288 289 -290 29.84-29.89 2.57 22.3-23.1 - 14.3-14.9 a3
82 280 -291 287 288 29.78-29.83 2.55—2.56 21.6-22.2 13.6-14.2 82
81 289 c286 286 —287 29.72-29.77 ) 254 20.7-21.5 129-13.5 81
80 288 284 -285 285 29.65-29 M 2,52-2.53 20.2-20.6 12.2-12.8 80
79 287 283 284 29.60-29.64 2.51 19.7-20.1 11.7-12.1 79
8 285 -286 282 282 —283 29.54—29.59 2.49-2.50 19.0-19.6 11.1-118 78
n 284 281 Y 281 29.47-29.53 2.48 18.5-18.9 10.4-11.0 77
76 283 289 280 20.41-29 46 2 46.-2.47 18.1-18.4 9.9-10.3 76
75 282 278 —279 279 29.34-29.40 2.44-2.45 17.5-18.0 9.4-9.8 75
- 281 277 278 20.28-29.33 2.43 17.0-17.4 9.0-9.3 74
73 280 - 277 29.23-29.27 2.42 16.5-16.9 8.5-8.9 73
72 279 276 276 29.17-29.22 2.41 16.1-16.4 8.1-8.4 72
n 277 =278 275 275 29.12-290.18 2.40 16.7-16.0 7.7-8.0 n
70 278 274 274 29.07-29.11 2.38—2.39 15.3-15.8 7.4-7.8 70
69 275 273 Q73 29.02-29.06 92.37 15.0-15.2 7.1-7.3 69
68 274 272 2 28.97-29.01 2.35-238 14.6-14.9 6.8-17.0 63
67 273 271 271 28.93-28.96 2.34 14.3-14.5 6.5-6.7 67
66 272 270 -270 28.86-28.92 2.33 14.0-14.2 8.1-6.4 66
65 271 269 68 28.82-28.85 . 2.31-2.32 13.7-139 5.9-6.0 65
64 270 268 287 28.76-28.81 2.30 13.3-13.6 5.6-58 64
63 ‘269 267 266 28.70-28.75 2.29 13.0-13.2 6.2-5.5 63
62 268 266 265 28.65-28.69 2.27-2.28 12.7-12.9 5.0-5,1 62
61 267 265 264 28.61-28.64 2.26 12.5-12.6 4,749 81
60 266 264 263 28.55-28.6Q 2.25 12.2-12.4 © 44-48 80
59 265 263 262 28.50-28.54 2.24 11.9-12.1 42-43 59
68 264 T 261 28.44-28.49 ’ 2.23 11.6-11.8 4.0—-4.1 58
57 263 262 260 28.37-28.43 2.22 11.3-11.5 38-3.9 57
56 262 261 - 28.32-28.36 2.21 11.1-11,2 3.6-3.7 56
55 261 280 259 28.27-28.31 2.20 10.8-11.0 35 56
54 2860 259 258 38.23-28.26 2.19 10.5-10.7 33-34 54
53 259 268 257 28.18-28.22 2.18 10.3-10.4 3.1-3.2 53
52 268 257 258 28.09-28.17 2.17 10.0-10.2 2.9-3.0 52
51 257 256 255 28.02—28.08 2,16 98-9.9 2.8 51
50 2566 266 264 27.95—28.01 2.14-2.15 9.6-9.7 2.§-27 60
ERIC 9
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SCALED SCORES AND BACKGRO?ND FACTORS

-/

— PERCENTILE RANKS FOR TH-21
State . Ent Socio- Percent State
Percentile Reading Lv:r:';::;. Mathematics Levreyl' economic ‘:{fgg‘ LESII‘_\IES Percentile
Ranks Test index Pupils Ranks

. 48 255 254 53 27.88-27.94 2.13 9.4-9.5 25 49
43 254 253 g?‘t\ 27.82-27.87 2.12 9.1-9.3 2.4 48
47 253 252 251 27.78-27.81 2.1 89-90 2.2-2.3 47
46 252 251 250 27.72-217.77 209-210 8.6-88 2.1 46
45 251 250 - 27.64-27.71 2.08 8.4-85 1.9-2.0 45
44 250 249 249 27.59-27.63 2.07 8.2-8.3 18 44
43 249 248 248 ¢ 27.52-27 58 2.06 7.9-8.1 1.7 43
42 248 247 247 27.45-27 51 2.05 7.7-78 1.6 - Y]
41 247 248 246 27.36-27.44 204 7.5-76 15 a1
40 246 245 245 27.28-27.35 » 2.03 73-74 14 40
39, 245 244 244 27.19-27.27 2.02 71-7.2 13 39
38 243 -244 243 . 243 27.12-27.18 - 2.0 6.9-7.0 1.2 38
37 242 242 242 27.03-27.11 200 6.6-6.8 1.1 37
36 241 241 241 . 26.96-27 02 1.99 6.4-65 1.0 36
35 240 240 240 26 87-26.95 1.98 6.2-63 0.1-0.9 35
34 239 239 239 26 77-26.86 1.97 6.0-6.1 - 34
33 237 -238 - 238 26.67-26.76 195-196 5.8-5.9 - 33
32 236 238 237 26.58—26 66 194 56-57 - 32
31 235 237 236 26 47-26 57 1.93 54--55 - 31
30 234 236 235 26.38-26 46 191-192 5.2--53 - 30
29 233 235 234" 26 29-26.37 1.90 4.9-51 - 29
28 232 234 233 26.19-26.28 189 4.7-48 .- 28
27 231 233 231 -232 26.08-26.18 1.87-1.88 45-46 - ’ 27
% 229 -230 232 230 25.97-26.07 186 44 - : 26
25 228 230 -231 229 25 81-25 96 184185 41-43 - ) 25
24 227 229 228 25.72-25 80 1.83 3.9-40 - 24
yxl 226 228 226 ~227 25 61-25.71 181= 3.8 - 23
22 224 225 227 225 25.5Q0-25 60 180 35-3.7 - 22
21 222 -223 225 ~226 223 -224 25.38-25.49 178-1.79 33-34 - 21
20 221 224 222 25.22-25 37 176-177 31-3.2 - 20
19 219 -220 222 -223 221 25 09-25 21 174-175 29-3.0 - 19
18 217 -218 221 219 —220 24.94-25.08 172-1.73 2.7-28 - 18
17 215 —216 219 -220 218 + 24,76-24 93 1.7 25-76 - 17
16 214 218 216 217 24.88-24 75 1.69-170 23-24 - 16
15 212 =213 217 215 24.38-24.57 1.67-168 21-22 - 15
14 210 211 215 -216 213 -214 24.17-24 37 165-166 1.9-2.0 - 14
13 208 209 213 =214 211 =212 23.96-24 16 163-164 17-18 - 13
12 205 -207 211 =212 209 -210 23.69-23.95 1.61-162 1.5-16 - 12

| T 203 204 208 -210 207 -208 23 45-23 68 159-160 13-14 - s
10 - 201 -202 206 -207 204 206 23 092844 +-1.57-1.58 12 - Ao
9 198 —200 203 —205 201 -203 22.71-23 08 154-156 1.0-11 - 9
8 . 196 ~197 200 =202 199 -200 22.36~22.70 151-153 0.8-0.9 - 8
7 192 —-195 197 -199 196 -198 21.95-22.35 1.49-150 0.6-0.7 - 7.
6 188 —191 193 -196 193 -195 21.46-21.94 1.45-1.48 0.4-0.5 - 6
5 1 183 ~187 189 —-192 180 -192 20.75-21.45 142-1.44 0.3 - 5
4 : 178 —182 185 ~188 186 —189 20.04-20.74 1.38-1.41 0.1-0.2 - 4
3" 172 -177 179 -184 182 —185 19.22-20.03 1.32-1.37 - - 3
2 185 —171 172 -178 174 -181 18.07-19.21 1.256-1.31 - - 2
1 1 -164 1-17 1-173 10.25-18.06 1.00-1.24 0.0 0.0 1

Q
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i-22 / TABLE 2 — DISTRICT NORMS — MAY 1980 (N = 913) —
§
State . - * Ent Socio- ’ Percent State
Percentils Reading L“’"“’" Mathematics Level economic Percant LES/NES Percentile
Ranks anguage . Test Index AFDC Pupils Ranks. .
X
99 329 -370 324 -355 330 -374 '32.98-35.00 2.96-3.00 34.2-60.1 50.0—88.2 ‘99
98 321 -328 316 —323 - 321 =329 32.11-32'97 2.92-295 30.8-34.1 35.0~-49.9 98
97 314 -320 312-315 312 -320 31.75-32.10 2.81-301 29.0-30.7 32.3-34.9 97
96 310 =313 307 -311 308 -311 31.48-31.74 2.77-2.80 27.7-28.9 27.3-32.2 96
g5 307 -309 303 -306 305 —307 31.22-31.47 2.74-2.76 25.6~27.6 24.4-27.2 95
S4 305 -306 299 302 303 -304 31.03-31.21 2.70-2.73 245-255 22.2-243 94
93 304 296 -298 302 31.00-31.02 2.67-2.69 23.4-24.4 20.7~-22.1 93
92 301 =303 204 -295 300 —-301 . 30.85-30.99 2.62-2.66 22.6-23.3 19.6-20.6 92
91 299 —300, 293 -297 ~299 30.75-30 2.60-2.61 21.9-225 18.7-19.5 91 ;
20 297 —298 292 295 -296 30.69-30.74 2.56—2.59 2f.1-21.8 17.1-186 . 39
89 296 291 > 293 -294 30.63-30.68 2.53-~2.55 19.9-21.0 16.0~-17.0 . 89
88 205 289 -290 292 1 30.56—30.62 2.51-2.52 19.2-19.8 4.7-159 88
87 204 288 290 -29 30.42-30.55 2.50 18.7-19.1 143=146 87
86 291 293 287 288 —289 30.37-30.41 249 18.5-18.6 135140 [ NBe—T
85 290 285 —-286 286 —287 30.31-30.36 2.47-2.48 18.0-18.4 13.0-135 85 N
- 84 289 284 285 30.24-30.30 2.46 . 175-179 125-129, 84
83 288 283 284 30.17--30.23 2.44-2.45 *16.9-17.4 11.7-124 83
82 287 /7 282 283 30.10-30.16 2.43 16.4-16.8 11.1-116 82
81 286 281 282 30.01-30.09 . 2.42 16.2-16.3 10.6—11.0 81
80 284 -285 279 -280 281 29 98-30.00" 2.40-2.41 15.9-16.1 10.0-105 80
79 283 278 = 280 -29.95-29.97 2.38-2.39 15.4-16.8 9.3-9.9 79
78 282 277 279 29.91-29.94 2.37 15.2-15.3 8.9-9;2 78
77 281 - . 278 29.85-29.90 2.35-2,36 * 14.8-15.1 8.6—8.8 7{
76 280 276 . 277 29.78-29.84° 2.33-2.34 14.6-14.7, 8.1-8.5 76
75 - 275 276 29.75-20.77 2.32 14.3-14.5 7.7-8.0 75
74 279 274 - 29.69-29.74 2.30-2.31 14.0-14.2 7.2-7.6 74
73 278 273 275 29.66-20.68 2.29 @ 138-139 __ 6.8-7.1 73
72 277 272 274 29.61~29.65 2.28 13.6-13.7 6.3-6.7 72
71 275 =276 2n 273 29.59-29.60 2.27 13.3-13.5 5.9-6.2 2
70 274 270 P 272 29.58 2.26 13.1-13.2 5.7-5.8 70
69 - / ' 271 29.55-29.57 2.25 12.8-13.0 5.5~5.6 69
68 273 269 270 29.48-29.54 2.24 12.6-127 5.2-5.4 68
67 272 - 269 29.44-29.47 2.23 " 12.4-125 4.9-5.1 67
66 271 268 R 268 29.38-29.43 2.22 12.1-123 48 66
65 - - 267+ 267 29.35-29.37 - 11.9-12.0 4.6-4.7 65
64 270 266 - 28.30-29.34 2.20-2.21 11.7-11.8 4445 64
63 ‘269 - 266 29.27-29.29 2.19 ' 11.5-11.6 4.2-43 63
62 268 265 265 29.21-29.26 v - 11.3-11.4 4.004.1 62
61 267 - 264 29.20 £ 218 11.1-11.2 3.8-3.9 61
60 - 264 263 29.17-29.19 217 y 10.9-11.0 3.5-3.7 60
‘: -
" 59 266 263 - 29.11-29.16 - . 10.7-10.8 33-34 59
53 265 262 262 29.06—29.10* 216 . 106 3.2 58
: 57 264 261 261 29.00-29.05 2.15 10.4-10.5 3.1 57
% 56 263 - . - 28.94-28.99 ° 2,14 10.3 3.0 56
’ 55 262 260 260 28.90-28.93 2.13 10.2 29 65
54 - 259 25, 28.86—-28.89 - 2 9,9-10.1 26-28 54
53 261 258 2&». 28.80-28.85 211-2.12 98 2.4-25 53
52 260 - - 28.76—28.79 2.10 9.6-9.7 2.3 52
51 - 257 257 28.73-28.75 2.09 9.5 2.1-2.2 51
50 259 258 268 28.68-28.72. 2.08 9.3-9.4 ’ 2.0 50
LY .
Q g 5 2
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- — PERCENTILE RANKS FOR SCALED S%ORES AND BACKGROLHD FACTORS ‘ 11-23
: g - A g .
S g?t v : 4 £ e = P s
i ate |, ¢ : ntry * cio-, ercent , State
6 . Percentile Reading L‘a‘vr:“:m Mathematics . sz ec%qmic Percent LES/NES Percentile
E 7 Ranks - g' age - K. Test Index * AF[‘?"‘*’ Pupils Ranks
258 255 . 255 Y 28.64-28.67 207 91-92 19 49
L. ¢ 257 254 254 28.61-28.63 - - g8o-9.0 ™ 1.7-18" 48
q 256 -~ . -~ 28.57-28.60 2,068 8.8 1.5-1.6 a7
- 253 253 28.54-28'56 2.05 8.6-8.7 1.4 46
285 252 N 28.46-2§.53 2.04 8.4-8.5 1.2-1.3 45
254 - 252 28.43-28.45 2.03 ° - 8.2-8.3 1.1 44
253 251 . 251 28.34-28.42 2.02 B‘ ~ 8.0-8.1 0.9-1.0 a3 -
252 250 250 / 28.29-28.33 2.01 : C7.1-T9 0.8 42
- ‘ - 249 28.22-28.28 200 76 . o7 & )
L 249 ,, - 28.18-28.21 - 7.4-75 0.6 0
39, ) -1 e, 248 n g 28.12-28.17 1.99 73 0.4~05 a9
' 38", " 250 { 247 - _28.07-28.11 - 38
» 37 249 - 247 - 28.03-28.06 198 - 37
. 36 248 - 246 . 246 . 27.98-28.02 197 .7 36
o 35 247 245, - 27.93-27.97 196/ ~1 35
34- 245 -246 244 2. 245 27.82-27.92 o 1.3% . 34
. 33 244 . - 244 27.76-27.81 1. - 33
Yol 32 - " 243 242 -243 27.70-37.75 ° 93 377
’ 242° ‘ - 241 27.62-27.69 1.92 31
.ﬁ} - . - @ 290 27.51-27.61 1.01 30
241 - 239 27.49-27.50 * 1.89-1.90 2
240 - 27.42-27 48 s 1.88 28
1 239 237 238 - 27.33-27.M1 1.87 27
’ ® pd , 28 - $ 236 27.23-27.32* 186 -, 2
. 25 237 238 . - 27.08-27.22, 1.85 25
24 236 23% s 246 2700-27 07 1.84 24
B R < 235 236 e 234 26.92-26.99 1.83, . . 23 !
(. , 2 234 & 235 233 26.73-26 91 1.81-1'82 . N 22
. 21 283 234 232 #£06.60~26.72 1.80 1 21
. 20 232 233 S22 26.45-26.59 ¢ 79 20
-~ 9 " 231 . 232 - 26.35--26.44 1.77-1.78 19
18 230 231 230 4  26.26226.34 1.7 18
17 227 -229 230 229 26.13-26.25 1.7 17
16 226 229 228 25.98-26.12 1.73-1.74 16
: 15 224 -225 228 ! 2255227 25.83-25.97 1.72 15
14 223 226 227 224 25.68—25.82 1.70-1.71 14
13 221 -222 225 223 25.54-25.67 1.68-1.69 493
412 220 223 -224 - s 221 -222 25 26-25.53 " 1.67
-1 219 221 -222 * 218 =220 25.03-25.25 T65-1.66
» 10 3 217 =218 _220° ~ 217 7487-25.02 1.63-1.64
9 VM@ X165 ~216 218 -219 216 24.36-24.86 1.60-1.62
e 8 * 213214 216 ~217 214 —215 . 2448-24.35 1.56-~1.59
7 211 -212 414 ~-215 212213 23. 4.01 1.52—-1.55~
1 s 207 =240 212 -213 208 —311 22.93-3.44 1.48-151 -
. 5 ° 204 ~206 206 —211 202 —207 22.49-22.92 ® 1.45-147 -4,
¥ 4 201 —203 201 —205 199 —201 21.90-22.48 | 1495144 . -
3 w 194 -200 196 -200 196 —198 20.94-21.89 133-139 - -
. 2 187 -183 190 ~195 192 —195 19.95-20.93 1.22-1.32 —
N \@ 167 ~186 159 ~189 161 —191 14.63-19.94 1.00-1.21 0.0
.
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COMPARISON SCORE BANDS

=Y

B. Comparison Score Bands

The bands indscata typical perform-
ance of schools or districts which
statistically are like yours

School 1979-80
Reading
Wnitten Language
Mathematics

District ’ . 1979-80

Reading -
Wwrnitten Language :
MathematiCs Y

‘Part B of page 1 of the report shows the Comparison Score Bands The

Comparison Score Bands take into consideration the conditions in which
your school operates, such as characteristics of the community, and a
measure of the prior performance of pupils. The Compagson Score Band
therefore enables you to compare your school's scores with those of schools
that have reported a set of background characteristics similar to those listed

* for youféchool. It does not say where you shoCld score, only where schools

with a set of background fagtors similar to yours did score

’

Comparison Score Bands are calculated from the school background factors
listed in the Backgrolind Factor Summary data block on the Report. Each
Comparison Score Band represents the middle 50 percent of the range of
scores that would be obtained by schools reporting background factors
similar to yours. L

The statisticai procedures are such that the Comparison Score Band inciudes
only the middie 50 percent of schools. If your school score fails ‘above the
Comparison Score Band, your school 18 in the upper 25 percent of the
schoois having simuar reported background factors. Conversely, if your
score fatis below your Comparison Score Band, your schooi 18 1n the igwer 25
percent of the*schools having similar reported background factors.

——

BACKGROUND FACTORS

This data, block shows the basic numerical data for the four background
factors which were used in calculating the’ Comparison Score Bands.

Comparative background factor data are shown for a three-year'period. .
( ; N
. «  C, Background Factor Summary
. Four background factors were fEed to calcuiate the COmparison scoré
bands for your school or district
N @ .
P r »?
' . 77-718  78.79  79-8Q R
School ! ,
Entry Level Test . Distnet )
Y
Socioeconomic index School
District
Schoot . Fs
Percgnt AFDC Distnict =
-} senool
. Percent LES/NES Pupils District
\ l /

s

- .
- )

Educators wishing to compare their school's background factor data with
those of other schools should use Table 1 df this document (Table 2 for
district-level report). The tables provide a convenient method of converting
the numerical data for 1979-80nto statewide percentiie rapks. (The percentile
ranks for previQus years can be found in the'lnterprative Supplementfor those _
years.) It should be noted that a higher percentile rank indicates-only the
relative standing of a school in terms of a background factor. The following -
sections explain briefly how each background factor is determined.

Entry Levet Test. Ahe first factor reported 18 the mean score obtained in the
tail ot 1979 by the first-grade pupils in the school. The test includes items
measuring the learning skills of immediate recall, letter recognition, auditory
disgrimjnation, visual discrimination, and<danguage development. :

The selection of skills assessed by the Entry Level Test was based on the need
to know what level,of skills children have when they enter the first grade as
well as the need to account for initial differences in readiness when analyzing |
subsequent pupil achlevement in the third grade A high score on the Entry
Level Test indicates that a school’s entering first graders tend to have a greater
readiness for learning than those from schools with lower scores. ¢

o . 5 S
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Socioeconomc index. The socioeconomic index is an indicator of the
occupations of the parents of third-grade pupiis. On the back of each pupii 8
test bookiet, the teaches dentified from the following hist the occupationai
category that corresponded most closely to the occupation of the pupiis
father, mother, or guardian:

~
' . {0 Unknown - .
¢ Ungkilled employees {and welfare)
2 —e Skﬂ% and semiskilled employees Cy .

1

¢ Semiprofessionals, clerical and sales workers, and technicians
.

e Executives, professionals, and managers.

The first two categories were, assigned a value of 1; the third, a value of 2,
and the | a value of 3. The socioeconomic index is the average (mean)
- of these m all third-grade pupiis in the district. A high value indicates
that the district serves a community with alarge percentage of people engaged
in professional and semiprofessional occugutions. (In 1977-78 the
Socioeconomic Index wa$ calculated from both second- and third-grade
pupils because both were then administered the same Reading Test.)

IS

‘ o . =~

" Percent AFDC. The AFDC figure is the percent of pupits whose‘families are
rece:vung\;s:}tance under the Aid to Families with Dependent Children

Program._Lat¢ in 197%-each district completed a Questionpdire in which fwas

asked to givd the enrollment of each school in the district and the number of
ils in each school whose families were receiving AFDC ass1stance as of
Qober 1979. .

F r%agh school with a‘third grade, the number of pupils from AFDC familiesin
the school attendance area was divided by the sum of the public and private -

school enroliment to yield a percent AFDC figure. The district AFDC value
presentid on the profile was calculated by weighting the percent AFDC figure
for each schoot by the number of third-grade pupils tested in the school.

’
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Aruitoxt provided by Eic: N . 0
N "

-25

. . .
Percant LES,NES. The percent LES/NES s the percent of limited- or non-
Engush-speaking pupiis. The figure was denived from data filled in on the
back of each pupii s Survey of Basic Skiis. Grade 3. Teachers were asked to
ciassify each pupil according to four ianguage-proficiency categories.

1. Enghsh only .=

2. Fluent English and a second language
3 Limited English and a second language
4. Non-English speaking .

’

The percent LES/NES pupils is the percentage of pupils belonging to

categories 3 and 4

v
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PUPIL SCORE DISTRIBUTIONS '
. °

The third data block, Pupil Score Distributions, provides a more detailed
picture of how your pupils have scored.

* ; 3 .

The Pupil Score Distributions data block shows a profile of the scores for your
school. Thé statewide distribution of pupil scores Is divided into four equal
grodps by the state quartiles (Qy, Q,, Q;). Each quartile marks off, respectively,
the lowest quarter of scores, the next highest quarter, and so on The
percentage of YSur pupils scoring in each of these four statewide groups is
presented for each content area. (No Eupil score distributions are reportedfor
schools or districts which tested fewer than 15 pupils.)

. D Puplil Score Distributions
Tr g curt e of e report erabies yOu 10 COMpare tre 2.sUpLhon DY
7L DL soor'e‘s w it R sigte gistebuhon of pupt SCOTe

-

-~ ’ '
-~ 1
———— e — e - - e —————
|
i c - -
‘ H Fercurrage st RPLps r Eatr Quater
. o e State D_,D( Digtrn ,t oo
i
L
— e [,
—_
v ' Beow Betaven Betweoer AD ov
s ~ Reig . - -
Irtent Acka : ] 2 2na 0 T oans “
b
o e - e — e e [P —— P [
o I
{
P
Rexteg :
- —_1 —he— e - e —_— - ——
WNRe 37 G a5 H
—_ S —
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A "pertectly average Caiformia school wouid have 25 percent of its pupiis in
each of the four quarters. A high-scoring schoot probably will have more than
25 percent ot its pupiis scoring In each of the two highest quarters. Simiarly,
a_low-scoring school wiil be more strongly represented in the iowest two
quarters. The following examples show the distribution of scores for two

‘schools which scored about average but have diffe rent distributions of scores.

-
.
»
-
3

Fo

o
Parcentage of Fupiis in Each Quanter
. of the State Puput Distnbution
“
‘ Betow Batween Between Aboye
Content Arga . Q 0.and 0, Q,and O, o,
Reading 15% 35% 35% 15%
oY Figure 2
Y *

The aistribution of scores for the schooi represented by Figure 2 shows that
fewer than 25 percent of the pupiis scored in the lowest quartile.

Parcentage of Pupis in Each Quarter
of the State Pupt Distribution

Beiow Berween

Between Above
Content Area o O and O, Q, and O, o,
- ——
Reading 30% 20% 20% 30%
\r Figure 3

The School represerited by Figure 3 has appfoximately the same staled score
as the school inFigure 2. However, this mean score is based upon a different
distribution of pi%i::ores; only 15 percent of the puplis were below Q, In
School 2 whereas arcent of the pupil scores in School 3 were below Q,.
The same is also true about Q4 15 percent of the pupils were above Q; in
School 2 as contrasted with 30 percerit of the pupils in School'3. The pupils
in School 2 are a relatively homogeneous population; School 3 has a more
diverse population of pupils.

In this manner the Pupil Score Distributions provide additional information
about the achievement of pupiis in your school, information which may have
implications for your educational program.

SUBGROUP REPORT

A Subgroup Report that supplements the Survey of Bagic Skills Grade 3 is
mailed at a later date to all district$. The Subgroup Repolt provides additional
information on the performance of third grade puplis tested last spring Test
scores have been calculated for subgroups within the classifications of sex,
socioeconomic status, English language fluency, mobility, and attitudes
toward reading, writing, and mathematics.

) \

A I

. 61




- m-27

. ) : T'able 3

Conversion Between Percent Correct-and Scaled Scores for
Reading Skill Areas

Scaled Score .
Skill Area 100 110 120 130 140 150 180 170 180 190 200 210 220 230 240 250 260 270 280 290 300 310 320 330 340 350 360 370 380 390 400
Word identification . 28 31 35 38 42 46 50 53 57 &1 64 68 71 74 74 79 81 83 85 87 88 89 91 92-93 94 94 93 96 96 94
Phonics 29 32 36 40 A4 48 52 556 59 63 67 70 73 76 79 81 84 85 87 89 90 91 92 93 94 95 96 96 92 97 97
Vowels 27 31 34 38 42 44 50 54 58 62 65 49 72 75 78 80 82 8484 88 89 90 92 93 93 94, 95 9596 96 W2
Consonants 30 34 37 A1 45 49 53 57 61 45 68 72 75 f8 80 83 85 87 88 90 91 92.93 94 95 96 96.97 97 98 98
, Structural analysis 27 30 33 37 40 44 48 51 55 58 62 65 468 7174 746 79 81 83 84 86 B 89 90 91 92 93 94 94 95 94
Prefixes, suffixes, and roots 26 28 31..34 37 A0 A3 44 49 53 56 59 42 45 68 M 73 75 78 80 82 83 85 87 88 89 90 91 9*93 94
- Contractions and compound words | 29 33 37 41 45 50 54 59 63 67 71 74 77 80 83 85 87 89 90 92 93 94 95 95 96 97 97 97 98 98 98 -
Vocabulary T 20 23 25 28 30 33 36 39 42 45 48 52 55 58 &1 64 84 69 71 74 74 78 80 82 84 85 86 88 89 90 91
Recognizing word meanings 23 26 28 31 34 38 A1 A4 48 51 55 58 &1 &4 67 70 73 75 78 80 82 83 85 87 88 89 90 91 92 93 M
Using context 17 19 21 23 25 28 30 33 36 38 41 44 47 50 53 56 59 62 64 47 70 72 74 76 78 80°82 84 85 87 88 5
Comprehension 25 27.30 32 35 38 A1 44 47 50 53 56 59 42 &4 67 69 72 74 746 78 80=82 83 85 86 87 88 90 70 91 S
Literal 26 28 30 33 34 38 A1 A4 47 50 53 56 58 &1 64 66 69 71 73 75 77 79 81 82 84 85 86 88 89 90 U g »
Details 25 27 29 32 34 37 40 A3 A5 A8 51 54 57 59 62 44 67 69 71 74 76 77 79 81 82 84 85 86 87 88 B9 §
From a single sentence 25 28 30 32 35 3740 A3 A4 48 S1 54 57 59 62 45 &7 70 72 74 76 78 80 82 83 8Y 86 87 88 89 90 8~
- . Fram two or three sentences 24 27 29 31 34 37 342 45 48 51 54 57 59 62 44 47 69 71 73 75 77 78 80 81 83 84 85 84 87 88 ¢
Pronoun references 28 31 33 34 39 42 49 52 55 58 &1 64 67 70 73 75 77779 81 83 85 84 8869 90 91 92 93 93 94’§
Sequence . 25 28 30 32 35 37 40 43 A5 48 51 54 56 59 62 44 47 69 71 23 75 77 79 80 82 83 83 86 87 88 89 &
Inferential . 24 26 29 32 34 37 40 A3 750 53 54 59 62 65 48 70 73 75 77 79 81 83 84 84 87 88 89 90 91 92
Main ideas 27 29 32 35 38 A1 44 4B S1 54 57 40 63 46 68 71 73 76 78 80 82 83 85 86 87 89 90 91 92 92 93
Cause and effect 25 27 30 32 35 38 A1 A4 47 50 54 57 40 63 45 48 71 73 75 78 80 81 83 85.86 88 89 90 91 92 93
Drawing conclusions v 22 24 27 29 32 35 38 A1 A4 47 51 54 57 40 63 46 48 71 73 75 78 79 81 83 B 84 87 88 89 90 91
About characters - 25 27 30 33 37 40 44 47 51 54 57 61 64 47 720 72 75 77 79 81 83 85 846 87 88 90 91 91 92 93 94
From details 19 21 23 25 27 29 32 34 37 40 42 45 48 51 54 67 40 42 45 48 70 72 75 77 79 80 82 84 85 86 88
From overall meaning 21 24 26 28 31 34 37 A0 A3 47 50 53 56 60 43 64 48 71 74 76 78 80 82 84 84 87 88 90 91 92 92 ’
Study locational 33 38 42 47 52 57 61 &b 70 73 77 80 82 85 87 89 90 91 92 93 94 95 94 96 97 97 97 98 98 98 98
Alphabetizing 35 39 43 47 51 55 59 63 &6 70 73 75 78 80 82 84 84 87 89 90 91 92 93 94 94 95 96 96 97 97 97
Table of contents 32 37 42 47 53 58 63 68,73 72 81 84 87 89 91 93 94 95 96 97 97 98 98 99 99 99 99 99100100100
TOTAL READING 28 28 31 34 37 40 43 47 50 53 56 59 63 68 €8 71 74 76 79 81 83 84 86 85 89 90 91 92 93 94 95
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*  Table 4 ‘ ' ¢
Conversion Between Percent Correct and Scaled Scores for <
Written Language Skill Areas '
) J
. : ' Scaled Score
Skill Area 1 100 110 120 130 140 150160 170 180 190 200 210 220 730 240 250 260 270 280 290 300 310 320 330 340 350 380 370 380 390 400
Word forms . 24 29 32 36 39 43 47 51 55 58 42 45 69 72 74 77 79 B1 83 85 84 88 89 90 91 92 93 94 94 95 '9é
. Prefixes ) 28 31 35 38 42 446 50 54 58 42 45 49 72 75 78 81 83 85 87 89 90 91-93 94 94 95 946 96 97 97 98
. Inflectional suffixes ~ 27 30 34 37 A1 AS 49 53 57 61 &5 4B 71 74 74 78 80 82 84 85 87 88 B9 90 91 91 92 93 93 94 94
Derivational suffixes 25 28 32 35 39 A3 47 52 56 60 64 67 71 74 76 79 81 83 85 87 88 87 91 92 93 93 94 95 95 96 94
Irreguiar noun plurals 22 24 27 29 32 35 38 A1 A5 48 51 55 58 41 44 44 49 72 74 74 78 80 82 83 85 84 87 88 90 91 N
Contractions 29 32 35 39 .43 44 50 54 58 42 45 49 72 75 78 80 83 85 87 88 90 91 92 93 94 35 94 96 97 97 97
- Standard English usage 31 33 36 39 42 45 48 51 54.57 40 63 64 48 71 73,75 77 78 80 81 83 B84 B85 84 87 88 89 89 90 91
Irregular verbs  + ¢ 31 35 kg AL AS 48 52 55 59 42 45 68 71 74 74 79 81 83 84 B84 87 89 90 91 92 93 94 94 95 95 96
Pronouns 38 A1 43 45 48 50 52 54 57 59 &1 &3 64 66 48 69 71 72 73 75 76 77 78779 80 80 81 82 82 83 84
Subject-verb agreement 21 23 26 29 32 36 39 A3 44 50 53 546 59 62 45 &8 70 72 74 76 78 79 81 B2 B84 B85 86 87 88 88 89 -
Noun determiners 33 36 39 42 45 48 S1 54 57 60 43 46 69 71 74 76 78 80 82 83 85 86 88 89 90 91 92 92 93 94 94
Language cholces 23 26 28 31 34 37 40 43 44 49 52 55 58 41 63 66 69 71 73 75 77 79 81 83 84 §6 87 88 89 90 91
Sensory words : 27 29 32 35 39 42 45 48 52 55 58 41 44 47 70 73 75 77 79 81 83 85 84 88 89 70 91 92 93 93 %4
<% - Specific words . 20 22 24 26 29 31 34 37 39 42 45 48 51 54 57 59 62 45 67 7072 74 76 78 80 82 83 85 86 87 88 ‘8"
.Sentence recognition 32 35 39 42 46 49 53 56 40 63 46 69 72 75 77 80 82 84 84 87 89 90 91 92 93 94 94 95 946 96 97 @ -
Statements and questions 31 33 36 39 42 45 49 5255 58 41 44 67 70 72 75 77 79 81 83 85 84 88 89 90 91 92 93 94 94 95 §
' Complete sentences . 33 34 39 43 44 50 54 57 41 44 68 71 73 76 79 81 83,85 87 88 89 9192 B3 94 94 95 96 96 96 97 E
Supplying verbs 31 34 38 A1 45 49 52 56 59 63 46 69 72 75 78 80 82 B84 84 87 89 90 91 92 93 94 95 95 96 9% 97 O
Supplying subjects 34 38 41 A4 4B 52 55 59 42 46 69 72 75 77 80 B2 B4 B4 87 89 90 91 92 93 94 95.95 96 96 97 97 E
Paragraphs : S 27 30 32 35 38 41 44 47 50 53 5639 52 65 &7 70 72 75 77 79 80 82 B4 85 87 88 B89 90 91 92 93 g B
Topic sentences 27 29 32 35 37 A0 43 446 49 52 55 58 41 64 66 49 71 73 75 77 79 81 B3 84 86 87 88 89 90 91 92 &
Details and sequence 28 30 33 36 39 42 45 48 51 54 57 60 63 66 48 71 73 74 78 80 82 83 85 86 88 89 90 91 92 92 93 . '
Capitalization ° ] 36 47 46 50 54 59 63 67 71 75 78 B1 B4 86 88 90 9t 93 94 95 95 94 97 97 98 98 98 99 99 99 99
Persons . 43 47 50 54 58 62 66 70 74 77 80 83 85 87 89 91 92 93 94 95 94 96 97 97. 98 98 98 98 99 99 99
Places . 36 A0 45 50 54 59 63 67 71 75 78 81 84 % 88 90 92 93 9495 96 96 97 97 98 98 99 99 99 99 99
Ddys and months 34 38 42 46 51 55 59 64 48 72 75-7% 81 84 86 88 90 92 93 \‘%\{5 96 96 97° 97 98 98 98 99 99 99
Punctuation S 39 31 34 37 A1 44 47 50 54 57 40 &3 46 69 71 74 724 79 B1 82 g’4 84 87 88 90 91 92 92 93 94 94
Periods and question marks 32 35 39 42 44 49 53 57 40 64 67 20 73 76 78 81 83 85 84 88 89 91.92 93 94 94°95 96 96 97 97
Commas 24 26 28 31 33 36 39 42 A4 47 50 53 56 59 42 45 48 70 73 75 77 79--81 A2 84 85 87 88 89 90 91
{ Apostrophes 30 33 34 39 43 46 49 53 56 59 43 46 69 721 74 76 79 81 83 84 84 88 B9 90 91 92 93 94 94 95 94
Spalling N ~37 39 42 LI Y 50 52 55 57 60 62 64 67°49 71 73 7?5 76 78 79 81 82 84 85 846 87 88 89 89 90 91
Predictable words 40 T3 48 49 B2 55-58 61 64 66 69.72 74 76 78 80 82 84 85 84 88 89 90 91 92 93 93 74 94 95 94
Words with suffixes ' 29 30 32 33 35 37 38 40 42 44 AL A8 50.52 54 56 59 41 63 64 b6 68 70 72 73 75 76 78 79 80 82
. Deflone and homophones 37 39 41 43 44 48 50 5§77§5 57 59 42 44 464 4B 70 71 73 75 76 78 79 B0 B2 83 84 83 B4 87 B7 88
TOTAL}(R,TTEN LANGAUGE, 30 33 36 39 42 45 49 52 55 50 62 65 68 71 74 76 78 81 B3 84 86 88 80 90 91 92 93 94 95 95 98
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- Table 5

3

T ) Mathematics Skill Areas

Scaled Score

Conversion Between Percent Correct and Scaled

m-29

Scores for

1

Sifll Area 100 110 120 130 140 150 160 170 180 190 200 210 220 230 240 250 260 270 280 200 300 310 320 330 340 350 380 370 380 390 400
Counting and place value 36 39 A2 A5 49 52 56 59°62 66 49 72 74 77 79 81 83 85 87 88 90 91 92 93 94 4,95 96 94 97 97 .
Skills 37 40 43 46 50 53 56 60 63 66 6% 72 75 77 80 82 84 86 87 B9 90 91 92 93 74 95 95..96 96 97 97
Applications ~34 37 40 44°47 51 54 58 41 45 68 71 74 746 79 81 83 85 86.88 89 91 92 93 93 94 ?W 96.97
Operations 37 39 42 A4 47 49 52 55 57 60 62 65 67 69 72 74 74 78 80 B1 B3 84 86 872 88 89 90 91 92 93 93
asic facts 53 56 59 62 44 67 69 72 74 76 79 81 83 84 84 87 89 90 91 92 93 94 94 95 96 96 97 97 97 98 98
Addition 49 52 55 58 60 43 45 48 %0 73 75 77 79 81 82 84 85 87 88 89 90 91 92 93 94 94 §5 95 96 96 97 -

* ‘Subtraction 34 37 39 A1 43 46 48 51 53 56 59 61 64 66 69 71 73 75 77 79 81 B3 84 86 87 88 89 90 91 9293
Muiltiplication 26 28 31 33 35 38 A1 43 46 49 52 54 57 60 62 45 47 70 72 74 74 78 79 81 B2 84-85 B4 87 88 89
Applications, - 28 30 32 35 37 40 42 A5 48 51 54 56 59 62 64 67 49 71 74 76 78 79 81 83 B4 84 87 88 89 90 91

. Basic facts 28 31 33 36 38 A1 44 47 50 53 55 58 &1 &4 &7 49 72 74 76 78 80 82 84 85 87 88 89 90 9t 92 93
Addition/subtraction 36 39 A1 A4 47 50 53 56 59 62 64 67 70 72 74 77 79 80 82 84 85 87 88 89 90 y 92 93 94 94 95 '5'
Multiplication ) 16 18 20 22 24 26 28 30 33 35 38 40 43 46 49 52 54 57 60 42 45 47 70 72 74 76 78 80 82 63 85 K

Nature of numbers and properties | 39 41 44 46 49 52 54 57 60 63 65 68 70 73 75 77 79 81 83 84 86 87 88 89 90 91 92°93 93 94 95 ¢
. Properties and relationships 36°38 41 44 47 50 53 56 59 62 45 48 70 73 75.78 80 82 84 85 87 88 89 90 91 92 93 94 94.95 95 £
' Money and fractions ‘| 48 50 52 54 57 59 &1 44 46 68 71 73 75 78 80 82 83 85 87 88 89 90 91 92 73 93 94 95 95 95 96 S
~_Applications 33 36 38 41 44 46 49 52 55 58 40 43 45 48 70 72 74 76 78 80 82 83 85 84 87 88 89 90 91 92 9J ‘¢
« Geometry 33 36 39 42 45 48 52 55,58 &1 64 46 &9 71 74 76 78 79 81 B3 84 85 84 88 B89.90 90 91 92 93 93 §
Skills * 35 38 A1 45 48751 54 58 40 43 64 68 71 73 75 77 78 80 82 83 84 85 84 88 88 89 90 91 92 92 93 @
Applications 28 31 33 37 40 A3 46-50 53 56 59 43 65 68 71 73 74 78 80 82 83 85 86 88 89 90 91 92 93 93 94 ¢
Measuremsnt 32 35 38 A1 43 45 50 53 56 59 62 &5 67 74 72 75 77 79 8J 83 85 84.88 89 90 91 92 93 94 94 95
Linear measures 30 33 35 38 40 43 46 49-52 55 57 60 43 66 48 71 73 76 78 80 82 83 85 87 88 89 90" 91 92 93 94 N
Other measures 37 40 A3 A4 49 52 56 59 62 45 68 70 73 76 78 80 82 B4 86 87 89 90 91 92 93 94 94 95 96 96 97 °
Applications 28 31 34 37 A0 A3 46 49 52 56 59 62 65 68 70 73 75 78 80 82 83 85 84 88 89 90 91 92 93.93 94
Patterns and graphs ' 37 33 36 39 43 46 49 52 56 59 &2 &5 &7 70 72 74 77 78 80 82 83 85 88 87 89 90.71 1 2 93 V4 |
Skilis 27 29 32 34 36 39 A1 A4 A6 A9 51 54 57 59 62 64 66 69 71 73 75 77° 79 80 82 83 85 B4 87 88 89
Applications 34 37 A1 A5 49 53 8% 61 45 69°72 75 78 B1 83 85 87 88 90 91 92 A3 94 95 95 96 94 97 97 97 98
Problem solving 31 33- 36 39 42 4S5 48 51 54 57 &0 43 85 68 71 73 25 77 79 81 83 84 84 87 88 89 70 91 ¥ 93 93
Anatysis and models 33 35 38 40 42 45 48 50 53 55 58 60 63 &5 48 70-72 74 76 38 80 81 83 B4 86 87 88 87 90 91 92
F Applications 30 3’3'36 3%\42 45 48 51 54 S7¢MR 63 66 68 71 73 76 78 80 81 83 85 86 87 88 90 20 91 §2 93 94
TOTAL MATHEMATICS %3 35 38 41 44 47 50 53 56 50 62 65 68 70 73 75 77 79, 81 83 85 85 83 89 90 91 92 93 94 W4 5
. ¢ ‘ + . - . 4
. . . : ‘
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Description of the Test
. ‘- )
= Survey 5f Bas'c Skil's Grade 3 consists of 1020 tems The testincludes
. reaz~g tems 390 written language items and 360 mathematics items
T~ s sec 5n of the report describes the skills which are assesskd in each of '
rethree tontent area§ . :

-

- Survey Mas Deen div ded into 30 umque forms Underthg matrix sampling
¥ tzIrnique each oLy takes one form made up of 13 written language items, 12 al
~ rematigiters and ~ine reading items  The content areas appear in this . .
<sern everyftest cobx et Each test form contains items from all major skill
areas  ard a balance s maintained between easy and difficult items A N
s-act ce test s prov-ded so that pupils can become famihiar with marking )
regLrements direct:ons and item formats . :

. . * &

v Treanguage qaest»onsappearfnrstmthetestbooklets since the directions for *, !
rost of them are adr‘nmstered oraily Pu'ptls wor? on jhgir own on the .
remaningtestitems Space forworkingthe mathematics problems is provided ‘ - *
aJiacentto the math items in the test booklets Each form inciudes only one ) .
r2ading Passage and all of the reading questions are derived from this . . P
setection In this way puptis are never asked to deal with readmg skills apart ’ . *
from the context of a passage Three attitudinal questions about the bas:c .

N

¢ sx. i3 appear at the end of each booklet* - 4 -
- ] \

- LI

EMC . ‘ . . ,‘.
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) Skill‘kreas Assessed in Reading, Survey of Basic Skiﬂs: Grade3

' - ™ [
.
3 Y Y
Passage A S Arvs /!:','u Descripoon [ Skl Ares . fetusrraeene hv(mw:-' - .
. . word Ientification 50
The time 1s mudmght The full moon 1s high 1n the sky. Here and A Phoma” %
there a bonfire hights the beach People are gathered around the I vowels IS Doe student wili dentily 2 word whish Mark (e word et thymes wth g
H s , - ™ wih 3 word e d and underined in
! fires, waiting. Suddenly, the beach 1s alive with thousands of S bmaage or el sdenily 4 werd wa o e
- ontams the ame (53104 vowel Ound as @ L9 e e
wigghng fish as wave after wave carnes them to shore At once the word aed 1nd ur Gertred  atest pasage © 0 W iSet Passage A 1
people are splashing through the waves, snatching up the Fishs 1 Comomans ¢ The st wall entty s mord whech e i mere s begon it same
. K B thymes with & word uted ant underiired ward a7t
Does 1t sound like a wild story? It 1s not just a story Itisa : 4 puige v sevty v ST )
ORI the LAMe 125148 (OO 50 03180
grumon run, and 1t happens several imes every year 1n southern ! s word et 1nd nderiens n s pase 2 K iSee Fasage B )
"California. 5 s e A
- 1
B Structurd) aralyss kg
The grunion 1s a small, silvery fish that 1s between five and six | Prfixes saffien
inches long. The season for laying eggs 1s from the middle of February b """°°“ B e manrs e 7 Lt the o makenThe wnd
: to early September. During those months, on the nights of the b T Lt e e ok o . .
! hightest tide, ghe grunion swim to shore to lay their eggs in the sand- : A AN A s s s ]
! . ¢ 3 vert and My jafins o o ’
é The next high tide uncovers the eggs The baby grunion burst out O e A T fimter flor exarpie Yol .
™ S8 f the wotd we E
i hke popcorn and nde the waves to sea ‘ T ¢ mirg 2
g \ . ‘ , z :i»‘dm\ tSce Passage A 7
1 . LY ¢ Wk
i Passage B * Tre word woke o clotest 18 medning to
; r ’ At . : 9 work
: L B
; George woke up one bright Satu:d;y morning feeling wonderful .- ¢ e (See Puussge 8)
: He and Glona were at last going to Disneyland . . s ”‘ ik
i After an hour’s drive og the freeway. they were there! s 2 Contmctront and G .
. H compn.nd words 13 The student will rientify the wapaa whsl The twd words in popotrr are
| \ i o wis
¢+ The first thing they saw was Mickey Mouse leading his band to j A oty i BRI v as
R Aud s .
h the railway station. Uncle John took a picture of the t»\gs with il 2 o
Mickey Mouse T word LU means the ot 28
“Let's go on the Matterhorn,” shouted Glona *“[I'll sit here and aal
p — o twll 1See Fassage B
watch,” said Uncle John . * o wwn
They chimbed 1nto a car, and soon they were at the top of e ? .
mountain Then down they rushed, faster and faster, 1n and out of
tunnels, flying hke the wind < . C
b} : 3
All of a sudden they came to a stop They were glad to be safely 4

on the ground again'

They had many more exciting rides and saw lots of wonderful
things. "

As they rode home, tired but happy, they thanked Uncle John
for athnlling-treat. ’
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Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 3 (Continued)
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- Skill Areas Assessed in Written Language, Survey of Basic Skills: Grade 3 (C“ontim.led)
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